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Intent 
 

Through studying our Writing Curriculum, underpinned by the National Curriculum for Writing within the English 

Curriculum, our pupils can communicate confidently and articulately through their writing. They develop passion 

and enthusiasm for creating and producing high quality text that informs, inspires, and enthuses their intended 

audience. They recognise the different skills and techniques that underpin writing across genres, making use of 

the grammatical and language techniques particular to each. They recognise how grammar underpins our language 

and are able to use grammar creatively to achieve their intended effect. By being confident writers, pupils are able 

to express themselves clearly. 

 

 

Implementation 
 

Writing is a core part of our curriculum and is taught intentionally every day throughout the school.  It is based 

on Jane Considine’s ‘The Write Stuff’ and is intrinsically linked to high quality texts and films, which enables 

children to read as a writer and write as a reader.  Handwriting is taught explicitly, and reinforced daily, until the 

fluency standard is achieved. Teachers plan using our progression documents to ensure appropriately paced 

development of grammatical knowledge, and development in an appropriate breadth of genres. Writing lessons 

focus on accuracy of spelling and grammar, alongside the development of the use of language necessary to write 

within the specific genre being taught. Knowledge and understanding learnt through the writing curriculum are 

rehearsed and reinforced when writing across the curriculum ensuring clear, precise communication of learning.    





 



 EYFS 

National Curriculum Statutory Requirements  

Units of Work 

Spring Term Summer Term  

COMMUNICATION AND LANGUAGE   

Children listen attentively in a range of situations 

Jack & the Jelly 

Beanstalk 

I wanna Iguana 

We’re going on a 

bear hunt 

Where the wild 

things are 

Ruby’s Worry 

If Sharks 

Disappeared 

Handa’s 

Surprise  

They listen to stories, accurately anticipating key events and respond to 

what they hear with relevant comments, questions or actions.   

They give their attention to what others say and respond appropriately while 

engaged in another activity. 

They answer “how” and “why” questions about their experiences in response 

to stories or events.  

Children express themselves effectively, showing awareness of listeners; 

needs. 

They use past, present and future forms accurately when talking about 

events.  

WRITING   

Children use their phonic knowledge to write in ways that match their 

spoken sounds. 

Jack & the Jelly 

Beanstalk 

I wanna Iguana 

We’re going on a 

bear hunt 

Where the wild 

things are 

Ruby’s Worry 

If Sharks 

Disappeared 

Handa’s 

Surprise  

They also write some irregular common words. 

They write simple sentences which can be read by themselves. 

Some words are spelt correctly, and others are phonically plausible. 

BEING IMAGINATIVE  

They represent their own ideas, thoughts and feelings through design and 

technology, art, music, dance, role-play and stories.  

 

Year 1 

National Curriculum Statutory Requirements 

Units of Work 

Spring Term Summer Term  

SPOKEN LANGUAGE  

Pupils should be taught to ask relevant questions to extend their 

understanding and knowledge. 

The Queen’s Hat 

Firework Night  

 

The Way Back 

Home 

Bold Women 

in Black 

History 

Toys from the 

Past 

Pupils should be taught to use relevant strategies to build their vocabulary. 

Pupils should be taught to articulate and justify answers, arguments and 

opinions. 

Pupils should be taught to give well-structured descriptions, explanations and 

narratives for different purposes, including for expressing feelings. 



Pupils should be taught to maintain attention and participate actively in 

collaborative conversations, staying on topic and initiating and responding to 

comments. 

Pupils should be taught to use spoken language to develop understanding 

through speculating, hypothesising, imagining and exploring ideas. 

Pupils should be taught to speak audibly and fluently with an increasing 

command of Standard English. 

The Queen’s Hat 

Firework Night 

 

Pupils should be taught to participate in discussions, presentations, 

performances, role play, improvisations and debates. 

The Way Back 

Home 

Pupils should be taught to gain, maintain and monitor the interest of the 

listener(s). 

The Way Back 

Home 

Bold Women 

in Black 

History 

Pupils should be taught to consider and evaluate different viewpoints, 

attending to and building on the contributions of others. 

The Way Back 

Home 

Bold Women 

in Black 

History 

Toys from the 

Past 

Pupils should be taught to select and use appropriate registers for effective 

communication. 

WRITING COMPOSITION   

Pupils should be taught to write sentences by saying out loud what they are 

going to write about. 

The Queen’s Hat The Way Back 

Home 

Bold Women 

in Black 

History 

Toys from the 

Past 

Pupils should be taught to write sentences by composing a sentence orally 

before writing it. 

Pupils should be taught to write sentences by sequencing sentences to form 

short narratives. 

Pupils should be taught to write sentences by re-reading what they have 

written to check that it makes sense. 

Pupils should be taught to discuss what they have written with the teacher 

or other pupils. 
The Queen’s Hat 

Firework Night 
Pupils should be taught to read aloud their writing clearly enough to be heard 

by their peers and the teacher. 

WORD  

Regular plural noun suffixes –s or –es [for example, dog, dogs; wish, wishes], 

including the effects of these suffixes on the meaning of the noun.  

The Queen’s Hat 

Firework Night 

 

Suffixes that can be added to verbs where no change is needed in the spelling 

of root words (e.g. helping, helped, helper).  

 Bold Women 

in Black 

History 

Toys from the 

Past 

How the prefix un– changes the meaning of verbs and adjectives [negation, 

for example, unkind, or undoing: untie the boat].  
The Queen’s Hat 

Toys from the 

Past 

 



SENTENCE  

How words can combine to make sentences. 

The Queen’s Hat 

The Way Back 

Home 

Bold Women 

in Black 

History 

Toys from the 

Past 

Joining words and joining clauses using ‘and’. 

TEXT  

Sequencing sentences to form short narratives. The Queen’s Hat 
The Way Back 

Home 

PUNCTUATION  

Separation of words with spaces.  
The Queen’s Hat 

Firework Night  
The Way Back 

Home 

Bold Women 

in Black 

History 

Toys from the 

Past 

Introduction to capital letters, full stops, question marks and exclamation 

marks to demarcate sentences. 
The Queen’s Hat 

Capital letters for names and for the personal pronoun ‘I’. 
 

Year 2 

National Curriculum Statutory Requirements 

Units of Work 

Spring Term Summer Term  

SPOKEN LANGUAGE  

Pupils should be taught to ask relevant questions to extend their 

understanding and knowledge. 

George & the 

Dragon 

Hibernation 

If I were in 

Charge 

Little Red 

Reading Hood 

The Day the 

Crayons Quit 

The Great Fire 

of London  
Pupils should be taught to use relevant strategies to build their vocabulary. 

George & the 

Dragon 

Hibernation 

If I were in 

Charge 

Pupils should be taught to articulate and justify answers, arguments and 

opinions. 

George & the 

Dragon 

Little Red 

Reading Hood 

The Day the 

Crayons Quit 

Pupils should be taught to give well-structured descriptions, explanations and 

narratives for different purposes, including for expressing feelings. 

George & the 

Dragon 

Hibernation 

Little Red 

Reading Hood 

The Day the 

Crayons Quit 

The Great Fire 

of London 

Pupils should be taught to maintain attention and participate actively in 

collaborative conversations, staying on topic and initiating and responding to 

comments. 

George & the 

Dragon 

Hibernation 

Pupils should be taught to use spoken language to develop understanding 

through speculating, hypothesising, imagining and exploring ideas. 

George & the 

Dragon 

Hibernation 

Pupils should be taught to speak audibly and fluently with an increasing 

command of Standard English. 
 



Pupils should be taught to participate in discussions, presentations, 

performances, role play, improvisations and debates. 
George & the 

Dragon 

If I were in 

Charge  

Little Red 

Reading Hood 
Pupils should be taught to gain, maintain and monitor the interest of the 

listener(s). 

Pupils should be taught to consider and evaluate different viewpoints, 

attending to and building on the contributions of others. 

George & the 

Dragon 

Hibernation 

Little Red 

Reading Hood 

The Day the 

Crayons Quit 

The Great Fire 

of London 

Pupils should be taught to select and use appropriate registers for effective 

communication.  

George & the 

Dragon 

If I were in 

Charge 

Little Red 

Reading Hood 

WRITING COMPOSITION   

Pupils should be taught to develop positive attitudes towards and stamina for 

writing by writing narratives about personal experiences and those of others 

(real and fictional). 

George & the 

Dragon 

Little Red 

Reading Hood 

Pupils should be taught to develop positive attitudes towards and stamina for 

writing by writing about real events. 
Hibernation 

The Day the 

Crayons Quit 

The Great Fire 

of London 

Pupils should be taught to develop positive attitudes towards and stamina for 

writing by writing poetry. 

If I were in 

Charge 

 

Pupils should be taught to develop positive attitudes towards and stamina for 

writing by writing for different purposes. 
George & the 

Dragon 

Hibernation 

If I were in 

Charge 

Little Red 

Reading Hood 

The Day the 

Crayons Quit 

The Great Fire 

of London 

Pupils should be taught to consider what they are going to write before 

beginning by planning or saying out loud what they are going to write about. 

Pupils should be taught to consider what they are going to write before 

beginning by writing down ideas and/or key words, including new vocabulary. 

Pupils should be taught to consider what they are going to write before 

beginning by encapsulating what they want to say, sentence by sentence. 

George & the 

Dragon 

Hibernation 

Pupils should be taught to make simple additions, revisions and corrections to 

their own writing by evaluating their writing with the teacher and other 

pupils. 

George & the 

Dragon 

Hibernation 

If I were in 

Charge 

Pupils should be taught to make simple additions, revisions and corrections to 

their own writing by re-reading to check that their writing makes sense and 

that verbs to indicate time are used correctly and consistently, including 

verbs in the continuous form. 

Pupils should be taught to make simple additions, revisions and corrections to 

their own writing by proof-reading to check for errors in spelling, grammar 

and punctuation (for example, ends of sentences punctuated correctly). 

Pupils should be taught to read aloud what they have written with 

appropriate intonation to make the meaning clear. 

 



WORD  

Formation of nouns using suffixes such as – ness, –er and by compounding 

[for example, whiteboard, superman]  
George & the 

Dragon 

 

Formation of adjectives using suffixes such as – ful, –less  The Day the 

Crayons Quit 

Use of the suffixes –er, –est in adjectives and the use of –ly in Standard 

English to turn adjectives into adverbs Hibernation 
The Great Fire 

of London 

SENTENCE  

Subordination (using when, if, that, because) and co-ordination (using or, and, 

but) 

George & the 

Dragon 

Hibernation 

The Day the 

Crayons Quit 

The Great Fire 

of London 

Expanded noun phrases for description and specification [for example, the 

blue butterfly, plain flour, the man in the moon] 

George & the 

Dragon 

Little Red 

Reading Hood 

The Day the 

Crayons Quit 

The Great Fire 

of London 

How the grammatical patterns in a sentence indicate its function as a 

statement, question, exclamation or command 

George & the 

Dragon 

Hibernation  

TEXT  

Correct choice and consistent use of present tense and past tense throughout 

writing Use of the progressive form of verbs in the present and past tense to 

mark actions in progress [for example, she is drumming, he was shouting]  
George & the 

Dragon 

Hibernation  

Little Red 

Reading Hood 

The Day the 

Crayons Quit 

The Great Fire 

of London 

Correct choice and consistent use of present tense and past tense throughout 

writing Use of the progressive form of verbs in the present and past tense to 

mark actions in progress [for example, she is drumming, he was shouting]  

George & the 

Dragon 

The Great Fire 

of London 

PUNCTUATION  

Use of capital letters, full stops, question marks and exclamation marks to 

demarcate sentences  

George & the 

Dragon 

Hibernation 

Little Red 

Reading Hood 

The Day the 

Crayons Quit 

The Great Fire 

of London 

Commas to separate items in a list  If I were in 

Charge 

The Great Fire 

of London 

Apostrophes to mark where letters are missing in spelling and to mark 

singular possession in nouns [for example, the girl’s name]  
 

Little Red 

Reading Hood 

The Great Fire 

of London 

 

 

 

 



Year 3 

National Curriculum Statutory Requirements 

Units of Work 

Spring Term Summer Term  

SPOKEN LANGUAGE  

Pupils should be taught to ask relevant questions to extend their 

understanding and knowledge. 

The Secret of 

Black Rock 

My Strong Mind 

I asked the boy 

who couldn’t see 

The Blue 

Umbrella 

Iliona 

The Street 

Beneath my 

Feet  

Pupils should be taught to use relevant strategies to build their vocabulary. 

Pupils should be taught to articulate and justify answers, arguments and 

opinions. 

The Secret of 

Black Rock 

My Strong Mind 

 

Pupils should be taught to give well-structured descriptions, explanations and 

narratives for different purposes, including for expressing feelings. 

Pupils should be taught to maintain attention and participate actively in 

collaborative conversations, staying on topic and initiating and responding to 

comments. 

Pupils should be taught to use spoken language to develop understanding 

through speculating, hypothesising, imagining and exploring ideas. 

The Secret of 

Black Rock 

My Strong Mind 

I asked the boy 

who couldn’t see 

Pupils should be taught to speak audibly and fluently with an increasing 

command of Standard English. 

Pupils should be taught to participate in discussions, presentations, 

performances, role play, improvisations and debates. 

Pupils should be taught to gain, maintain and monitor the interest of the 

listener(s). 

Pupils should be taught to consider and evaluate different viewpoints, 

attending to and building on the contributions of others. 

The Secret of 

Black Rock 

My Strong Mind 

Pupils should be taught to select and use appropriate registers for effective 

communication. 

The Secret of 

Black Rock 

My Strong Mind 

I asked the boy 

who couldn’t see 

WRITING COMPOSITION   

Pupils should be taught to write sentences by saying out loud what they are 

going to write about. 

The Secret of 

Black Rock 

My Strong Mind 

The Umbrella 

Iliona 

The Street 

Beneath my 

Feet 
Pupils should be taught to write sentences by composing a sentence orally 

before writing it. 

Pupils should be taught to write sentences by sequencing sentences to form 

short narratives. 

The Blue 

Umbrella 

Pupils should be taught to write sentences by re-reading what they have 

written to check that it makes sense. The Blue 

Umbrella 

Iliona Pupils should be taught to discuss what they have written with the teacher 

or other pupils. 

The Secret of 

Black Rock 



Pupils should be taught to read aloud their writing clearly enough to be heard 

by their peers and the teacher. 

My Strong Mind 

I asked the boy 

who couldn’t see 

The Street 

Beneath my 

Feet 

WORD  

Formation of nouns using a range of prefixes [for example super–, anti–, 

auto–] The Secret of 

Black Rock 

 

The Blue 

Umbrella 

Use of the forms a or an according to whether the next word begins with a 

consonant or a vowel [for example, a rock, an open box] 
 

Word families based on common words, showing how words are related in 

form and meaning [for example, solve, solution, solver, dissolve, insoluble] 
  

SENTENCE  

Expressing time, place and cause using conjunctions [for example, when, 

before, after, while, so, because] 

The Secret of 

Black Rock The Blue 

Umbrella 

Iliona 

The Street 

Beneath my 

Feet 

Adverbs [for example, then, next, soon, therefore] 

The Secret of 

Black Rock 

My Strong Mind 

Prepositions [for example, before, after, during, in, because of]  

TEXT  

Introduction to paragraphs as a way to group related material The Secret of 

Black Rock 

Iliona 

The Street 

Beneath my 

Feet Headings and sub-headings to aid presentation My Strong Mind 

Use of the present perfect form of verbs instead of the simple past [for 

example, He has gone out to play contrasted with He went out to play] 
 Iliona 

PUNCTUATION  

Introduction to inverted commas to punctuate direct speech 
The Secret of 

Black Rock 

The Blue 

Umbrella 

The Street 

Beneath my 

Feet 

 

Year 4 

National Curriculum Statutory Requirements 

Units of Work 

Spring Term Summer Term  

SPOKEN LANGUAGE  

Pupils should be taught to ask relevant questions to extend their 

understanding and knowledge. 

Journey 

Inviting an 

Author  

The River  The Lost 

Thing 

The Creature 

The Plague 

Pupils should be taught to use relevant strategies to build their vocabulary. 

Pupils should be taught to articulate and justify answers, arguments and 

opinions. 

Journey 

Inviting an 

Author  

 
Pupils should be taught to give well-structured descriptions, explanations and 

narratives for different purposes, including for expressing feelings. 



Pupils should be taught to maintain attention and participate actively in 

collaborative conversations, staying on topic and initiating and responding to 

comments. 

The Lost 

Thing 

The Creature 

The Plague 

Pupils should be taught to use spoken language to develop understanding 

through speculating, hypothesising, imagining and exploring ideas. 

Journey 

Inviting an 

Author  

The River 

Pupils should be taught to speak audibly and fluently with an increasing 

command of Standard English. 

Pupils should be taught to participate in discussions, presentations, 

performances, role play, improvisations and debates. 

Pupils should be taught to gain, maintain and monitor the interest of the 

listener(s). 

Pupils should be taught to consider and evaluate different viewpoints, 

attending to and building on the contributions of others. 

Journey 

Inviting an 

Author 

Pupils should be taught to select and use appropriate registers for effective 

communication.  

Journey 

Inviting an 

Author 

The River 

WRITING COMPOSITION   

Pupils should be taught to write sentences by saying out loud what they are 

going to write about. Journey 

Inviting an 

Author  

The Lost 

Thing 

The Creature 

The Plague Pupils should be taught to write sentences by composing a sentence orally 

before writing it. 

Pupils should be taught to write sentences by sequencing sentences to form 

short narratives. 

Journey 

The River  

The Lost 

Thing 

Pupils should be taught to write sentences by re-reading what they have 

written to check that it makes sense. 

Journey 

Inviting an 

Author 

The River 

The Lost 

Thing 

The Creature 

The Plague 

Pupils should be taught to discuss what they have written with the teacher 

or other pupils. 

Pupils should be taught to read aloud their writing clearly enough to be heard 

by their peers and the teacher. 

WORD  

The grammatical difference between plural and possessive –s The River  The Creature 

Standard English forms for verb inflections instead of local spoken forms [for 

example, we were instead of we was, or I did instead of I done]  

 
 

SENTENCE  

Noun phrases expanded by the addition of modifying adjectives, nouns and 

preposition phrases (e.g. the teacher expanded to: the strict maths teacher 

with curly hair)  Journey 

The Creature 

The Plague 

Fronted adverbials [for example, Later that day, I heard the bad news.]  

 



TEXT  

Use of paragraphs to organise ideas around a theme    

Appropriate choice of pronoun or noun within and across sentences to aid 

cohesion and avoid repetition  

Journey 

The River  
 

PUNCTUATION  

Use of inverted commas and other punctuation to indicate direct speech [for 

example, a comma after the reporting clause; end punctuation within 

inverted commas: The conductor shouted, “Sit down!”] 

Journey 

Inviting an 

Author 

The Creature  
Apostrophes to mark plural possession [for example, the girl’s name, the girls’ 

names] 
The River  

Use of commas after fronted adverbials 

Journey 

Inviting an 

Author 
 

Year 5 

National Curriculum Statutory Requirements 

Units of Work 

Spring Term Summer Term  

SPOKEN LANGUAGE  

Pupils should be taught to ask relevant questions to extend their 

understanding and knowledge. 

The Nowhere 

Emporium 

Emperor 

Penguins 

The Highwayman 

One Small 

Step 

David 

Attenborough 

Plastic 

Pollution 

Pupils should be taught to use relevant strategies to build their vocabulary. 

Pupils should be taught to articulate and justify answers, arguments and 

opinions. 

The Nowhere 

Emporium 

Emperor 

Penguins 

 

Pupils should be taught to give well-structured descriptions, explanations and 

narratives for different purposes, including for expressing feelings. 

Pupils should be taught to maintain attention and participate actively in 

collaborative conversations, staying on topic and initiating and responding to 

comments. 

Pupils should be taught to use spoken language to develop understanding 

through speculating, hypothesising, imagining and exploring ideas. 

The Nowhere 

Emporium 

Emperor 

Penguins 

The Highwayman 

Pupils should be taught to speak audibly and fluently with an increasing 

command of Standard English. 

Pupils should be taught to participate in discussions, presentations, 

performances, role play, improvisations and debates. 

Pupils should be taught to gain, maintain and monitor the interest of the 

listener(s). 

Pupils should be taught to consider and evaluate different viewpoints, 

attending to and building on the contributions of others. 

The Nowhere 

Emporium 

Emperor 

Penguins 

Pupils should be taught to select and use appropriate registers for effective 

communication.  

The Nowhere 

Emporium 



Emperor 

Penguins 

The Highwayman 

WRITING COMPOSITION   

Pupils should be taught to plan their writing by identifying the audience for 

and purpose of their writing, selecting the appropriate form and using other 

similar writing as models for their own. 

The Nowhere 

Emporium 

Emperor 

Penguins 

The Highwayman 

One Small 

Step 

David 

Attenborough 

Plastic 

Pollution 
Pupils should be taught to plan their writing by noting and developing initial 

ideas, drawing on reading and research where necessary. 

Pupils should be taught to plan their writing by in writing narratives, 

considering how authors have developed characters and settings in what 

pupils have read, listened to or seen performed. 

The Nowhere 

Emporium 

One Small 

Step 

Pupils should be taught to draft and write by selecting appropriate grammar 

and vocabulary, understanding how such choices can change and enhance 

meaning. 

The Nowhere 

Emporium 

Emperor 

Penguins 

The Highwayman 

One Small 

Step 

David 

Attenborough 

Plastic 

Pollution 

Pupils should be taught to draft and write by in narratives, describing 

settings, characters and atmosphere and integrating dialogue to convey 

character and advance the action. 

The Nowhere 

Emporium 

One Small 

Step 

Pupils should be taught to draft and write by precising longer passages. 
The Nowhere 

Emporium 

Emperor 

Penguins 

One Small 

Step 

David 

Attenborough 

Plastic 

Pollution 
Pupils should be taught to draft and write by using a wide range of devices to 

build cohesion within and across paragraphs. 

Pupils should be taught to draft and write by using further organisational and 

presentational devices to structure text and to guide the reader (for example, 

headings, bullet points, underlining) 

Emperor 

Penguins 

David 

Attenborough 

Plastic 

Pollution 

Pupils should be taught to evaluate and edit by assessing the effectiveness of 

their own and others’ writing. 
The Nowhere 

Emporium 

Emperor 

Penguins 

The Highwayman 

One Small 

Step 

David 

Attenborough 

Plastic 

Pollution 

Pupils should be taught to evaluate and edit by proposing changes to 

vocabulary, grammar and punctuation to enhance effects and clarify 

meaning. 

Pupils should be taught to evaluate and edit by ensuring the consistent and 

correct use of tense throughout a piece of writing. 

The Nowhere 

Emporium 

Emperor 

Penguins 

Pupils should be taught to evaluate and edit by ensuring correct subject and 

verb agreement when using singular and plural, distinguishing between the 

language of speech and writing and choosing the appropriate register. 

The Nowhere 

Emporium 

Emperor 

Penguins 

The Highwayman 
Pupils should be taught to evaluate and edit by proof-read for spelling and 

punctuation errors. 



Pupils should be taught to evaluate and edit by perform their own 

compositions, using appropriate intonation, volume and movement so that 

meaning is clear. 

WORD  

Converting nouns or adjectives into verbs using suffixes [for example, –ate; –

ise; –ify]  
The Highwayman 

One Small 

Step 

David 

Attenborough 

Verb prefixes [for example, dis–, de–, mis–, over– and re–]  
The Nowhere 

Emporium 

David 

Attenborough 

Plastic 

Pollution 

SENTENCE  

Relative clauses beginning with who, which, where, when, whose, that, or an 

omitted relative pronoun  

The Nowhere 

Emporium 

Emperor 

Penguins 

One Small 

Step 

David 

Attenborough 

Indicating degrees of possibility using adverbs [for example, perhaps, surely] 

or modal verbs [for example, might, should, will, must]  

One Small 

Step 

David 

Attenborough 

Plastic 

Pollution 

TEXT  

Devices to build cohesion within a paragraph [for example, then, after that, 

this, firstly]  

Emperor 

Penguins 
David 

Attenborough 

Plastic 

Pollution 

Linking ideas across paragraphs using adverbials of time [for example, later], 

place [for example, nearby] and number [for example, secondly] or tense 

choices [for example, he had seen her before]  

The Nowhere 

Emporium 

Emperor 

Penguins 

PUNCTUATION  

Brackets, dashes or commas to indicate parenthesis  

The Nowhere 

Emporium 

Emperor 

Penguins 

The Highwayman 

David 

Attenborough 

Plastic 

Pollution 

Use of commas to clarify meaning or avoid ambiguity   

One Small 

Step 

David 

Attenborough 

 

  



Year 6 

National Curriculum Statutory Requirements 

Units of Work 

Spring Term Summer Term  

SPOKEN LANGUAGE  

Pupils should be taught to ask relevant questions to extend their 

understanding and knowledge. 

A Monster Calls 

The Origin of 

Species 

Moth 

Paperman 

Goldilocks 

Ancient 

Greece 

Pupils should be taught to use relevant strategies to build their vocabulary. 

Pupils should be taught to articulate and justify answers, arguments and 

opinions. 

A Monster Calls 

The Origin of 

Species 

 

Pupils should be taught to give well-structured descriptions, explanations and 

narratives for different purposes, including for expressing feelings. 

Pupils should be taught to maintain attention and participate actively in 

collaborative conversations, staying on topic and initiating and responding to 

comments. 

Pupils should be taught to use spoken language to develop understanding 

through speculating, hypothesising, imagining and exploring ideas. 

A Monster Calls 

The Origin of 

Species 

Moth 

Pupils should be taught to speak audibly and fluently with an increasing 

command of Standard English. 

Pupils should be taught to participate in discussions, presentations, 

performances, role play, improvisations and debates. 

Pupils should be taught to gain, maintain and monitor the interest of the 

listener(s). 

Pupils should be taught to consider and evaluate different viewpoints, 

attending to and building on the contributions of others. A Monster Calls 

The Origin of 

Species Pupils should be taught to select and use appropriate registers for effective 

communication.  

WRITING COMPOSITION   

Pupils should be taught to plan their writing by identifying the audience for 

and purpose of their writing, selecting the appropriate form A Monster Calls 

The Origin of 

Species 

Moth 

Paperman 

Goldilocks 

Ancient 

Greece Pupils should be taught to plan their writing by noting and developing initial 

ideas, drawing on reading and research where necessary. 

Pupils should be taught to plan their writing by in writing narratives, 

considering how authors have developed characters and settings in what 

pupils have read, listened to or seen performed. 

A Monster Calls 
Paperman 

Pupils should be taught to draft and write by selecting appropriate grammar 

and vocabulary, understanding how such choices can change and enhance 

meaning. 

A Monster Calls 

The Origin of 

Species 

Moth 

Paperman 

Goldilocks 

Ancient 

Greece 

Pupils should be taught to draft and write by in narratives, describing 

settings, characters and atmosphere and integrating dialogue to convey 

character and advance the action. 

A Monster Calls 
Paperman 



Pupils should be taught to draft and write by precising longer passages. 
A Monster Calls 

The Origin of 

Species 

Paperman 

Goldilocks 

Ancient 

Greece Pupils should be taught to draft and write by using a wide range of devices to 

build cohesion within and across paragraphs. 

Pupils should be taught to draft and write by using further organisational and 

presentational devices to structure text and to guide the reader (for example, 

headings, bullet points, underlining) 

The Origin of 

Species 

Goldilocks 

Ancient 

Greece 

Pupils should be taught to evaluate and edit by assessing the effectiveness of 

their own and others’ writing. A Monster Calls 

The Origin of 

Species 

Moth 

Paperman 

Goldilocks 

Ancient 

Greece 

Pupils should be taught to evaluate and edit by proposing changes to 

vocabulary, grammar and punctuation to enhance effects and clarify 

meaning. 

Pupils should be taught to evaluate and edit by ensuring the consistent and 

correct use of tense throughout a piece of writing. 

A Monster Calls 

The Origin of 

Species 

Pupils should be taught to evaluate and edit by ensuring correct subject and 

verb agreement when using singular and plural, distinguishing between the 

language of speech and writing and choosing the appropriate register. 

A Monster Calls 

The Origin of 

Species 

Moth 

Pupils should be taught to evaluate and edit by proof-read for spelling and 

punctuation errors. 

Pupils should be taught to evaluate and edit by perform their own 

compositions, using appropriate intonation, volume and movement so that 

meaning is clear. 

WORD  

The difference between vocabulary typical of informal speech and vocabulary 

appropriate for formal speech and writing [for example, find out – discover; 

ask for – request; go in – enter] 

The Origin of 

Species 

Goldilocks 

Ancient 

Greece 

How words are related by meaning as synonyms and antonyms [for example, 

big, large, little]. 
A Monster Calls 

Moth 
Paperman 

SENTENCE  

Use of the passive to affect the presentation of information in a sentence [for 

example, I broke the window in the greenhouse versus The window in the 

greenhouse was broken (by me)]. 

 

Paperman 

Ancient 

Greece 

The difference between structures typical of informal speech and structures 

appropriate for formal speech and writing [for example, the use of question 

tags: He’s your friend, isn’t he?, or the use of subjunctive forms such as If I 

were or Were they to come in some very formal writing and speech] 

A Monster Calls 

The Origin of 

Species 

Paperman 

Goldilocks 

Ancient 

Greece 

TEXT  

Linking ideas across paragraphs using a wider range of cohesive devices: 

repetition of a word or phrase, grammatical connections [for example, the 

use of adverbials such as on the other hand, in contrast, or as a 

consequence], and ellipsis 

A Monster Calls 

The Origin of 

Species 
Goldilocks 

Ancient 

Greece 

Layout devices [for example, headings, sub-headings, columns, bullets, or 

tables, to structure text] 

The Origin of 

Species 

 



PUNCTUATION  

Use of the semi-colon, colon and dash to mark the boundary between 

independent clauses [for example, It’s raining; I’m fed up] 
A Monster Calls 

The Origin of 

Species 

Paperman 

Goldilocks 

Ancient 

Greece 

Use of the colon to introduce a list and use of semi-colons within lists The Origin of 

Species 

Goldilocks 

Ancient 

Greece 

Punctuation of bullet points to list information  

How hyphens can be used to avoid ambiguity [for example, man eating shark 

versus man-eating shark, or recover versus re-cover] 
A Monster Calls 

 

Golden Threads for Writing 

Relationships Respect  Responsibility Resilience Reverence 

• We are helpful  

• We work as a 

team 

• We are kind and 

caring 

• We are good 

communicators 

 

• We are active 

listeners 

• We show good 

manners 

• We care for 

our 

environment 

• We show 

consideration 

for others 

• We own our 

actions 

• We are self-

motivated 

• We are good 

role models 

• We are in 

control of 

our learning  

• We keep 

going 

• We believe 

in 

ourselves 

• We have a 

go 

• We 

persevere 

• We show 

empathy 

• We are 

reflective 

• We 

experience 

awe and 

wonder 

• We practice 

stillness 

 



Long Term Plan by Year Group 

EYFS 

Spring Term  Summer Term  

Narrative: Jack and the Jelly Beanstalk: Traditional Tale with a 

Twist (next taught in summer term Year 2) 

 

Non-fiction: I wanna Iguana: Persuasive letter (next taught in 

summer term Year 2) 

 

Narrative: We’re going on a bear hunt: Adventure (next taught 

in spring term Year 1) 

Narrative: Where the Wild Things Are: Story  

 

Narrative: Ruby’s Worry: Story 

 

Non-fiction: If Sharks Disappeared: Report (next taught summer 

term Year 1) 

 

Narrative: Handa’s Surprise: Story  

Year 1 

Spring Term  Summer Term  

Narrative: The Queen’s Hat: Adventure (last taught spring term 

EYFS; next taught spring term Year 3) 

 

Poetry: Firework Night: List poem  

Narrative: The Way Back Home: Science Fiction 

 

Non-fiction: Bold Women in Black History: Biography (next 

taught in summer term Year 5) 

 

Non-fiction: Toys from the Past: Report (last taught summer 

term EYFS) 

Year 2 

Spring Term  Summer Term  

Narrative: George and the Dragon: Legend  

 

Narrative: Little Red Reading Hood: Traditional Tale with a 

Twist (last taught in spring term EYFS) 

 



Non-fiction: Hibernation: Non-chronological report (next taught 

spring term Year 5) 

 

Poetry: If I were in charge of the World: Free verse 

Non-fiction: The Day the Crayon’s Quit: Persuasive Letter (last 

taught spring term EYFS; next taught spring term Year 4) 

 

Non-fiction: The Great Fire of London: Diary (next taught 

summer term Year 3) 

Year 3 

Spring Term  Summer Term  

Narrative: The Secret of Black Rock: Adventure (last taught 

spring term Year 1; next taught spring term Year 4) 

 

Non-fiction: My Strong Mind: Instructions 

 

Poetry: I asked the Little boy who couldn’t see: Poetry (next 

taught spring term Year 4) 

Narrative: The Blue Umbrella: Romance (next taught summer 

term Year 6) 

 

Non-fiction: The Journal of Iliona – A Young Slave: Diary (last 

taught summer term Year 2) 

 

Non-fiction: The Street Beneath my Feet: Explanation 

Year 4 

Spring Term  Summer Term  

Narrative: Journey: Adventure (last taught summer term Year 3; 

net taught summer term Year 5) 

 

Non-fiction: Inviting an author into school: Persuasive Letter 

(last taught summer term Year 2) 

 

Poetry: The River: Poetry (last taught spring term Year 3). 

Narrative: The Lost Thing: Fantasy 

 

Non-fiction: The Plague: Playscript 

 

Non-fiction: The Creature: Newspaper Report (next taught 

summer term Year 6) 

 

 

 



Year 5 

Spring Term  Summer Term  

Narrative: The Nowhere Emporium: Mystery  

 

Non-fiction: Emperor Penguins: Non-chronological Report (last 

taught spring term Year 2; next taught spring term Year 6). 

 

Poetry: The Highwayman: Narrative Poem (next taught spring 

term Year 6) 

Narrative: One Small Step: Adventure (last taught spring term 

Year 4) 

 

Non-fiction: David Attenborough: Biography (last taught 

summer term Year 1) 

 

Non-fiction: Plastic Pollution: Persuasive speech 

Year 6 

Spring Term  Summer Term  

Narrative: A Monster Calls: Horror 

 

Non-fiction: The Origin of Species: non-chronological report 

(last taught spring term Year 5) 

 

Poetry: The Moth: Narrative Poem (last taught spring term Year 

5) 

Narrative: Paperman: Romance (last taught summer term Year 

3) 

 

Non-fiction: Goldilocks: Newspaper report (last taught summer 

term Year 4) 

 

Non-fiction: Detailed timeline on Ancient Greece: Timeline  

 

 

 

  



PROGRESSION OF KNOWLEDGE AND PROCESS KNOWLEDGE (SKILLS) 

EYFS YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 

PURPOSE AND IMPACT 

With some support, I 

can write in an 

interesting, engaging 

or thoughtful way by: 

• Talking about 

the part of the 

story/event that 

is interesting. 

• adding detail 

orally to a story 

or an event or an 

experienced 

event. 

• arranging writing 

going from left 

to right, top to 

bottom. 

 

With some support, I 

can produce texts 

which are 

appropriate to reader 

and purpose by:  

• Attempting 

writing for 

different 

purposes e.g. 

label, list. 

• Inventing my 

own 

compositions but 

writing might 

need mediation. 

I can write whole 

texts that are 

interesting, engaging 

or thoughtful by: 

• forming short 

narratives/retelling 

short recounts. 

• using relevant 

words that are 

about my topic/ 

story. 

 

I can produce texts 

which are 

appropriate to the 

reader and purpose 

by:  

• knowing the 

purpose and the 

forms of some 

simple writing 

(labels, message, 

invitation). 

 

I can write whole 

texts that are 

interesting, engaging 

or thoughtful by: 

• using ideas that 

are mostly 

suitable for a 

narrative. 

• Knowing that 

sometimes the 

viewpoint is 

indicated by 

comments. 

• Using ideas that 

are relevant for 

non-fiction e.g. 

informative 

points in a report, 

memories in a 

recount. 

 

I can produce texts 

which are 

appropriate to reader 

and purpose by: 

• including the 

main features of a 

genre/text type. 

I can write whole 

texts that are 

interesting, engaging 

or thoughtful by: 

• developing 

multiple ideas in 

a story enriching 

with descriptive 

detail. 

• developing 

multiple ideas in 

non-fiction that 

are factual and 

precise. 

• expressing a basic 

viewpoint, an 

opinion or 

promote an idea 

e.g. I believe… 

 

I can produce texts 

which are 

appropriate to reader 

and purpose by: 

• maintaining the 

main features of 

a genre/text type. 

• ensuring my 

content makes 

sense throughout 

the piece. 

I can write whole 

texts that are 

interesting, engaging 

or thoughtful by: 

• developing my 

ideas in detail (e.g. 

stories: in-depth 

description, non-

fiction: anecdotes, 

facts and 

reflections.) 

• maintaining a 

point of view 

throughout the 

work. 

 

I can produce texts 

which are 

appropriate to reader 

and purpose by: 

• including all the 

features of a 

genre/text type 

appropriately and 

consistently. 

• creating narratives 

that create 

intrigue (e.g. 

suspense, cliff 

hangers) or non-

fiction that is 

more complicated 

(e.g. contrasting 

ideas, opinions.) 

I can write whole 

texts that are 

interesting, engaging 

or thoughtful by: 

• developing my 

ideas in narrative 

and in non-fiction. 

• ensuring my point 

of view is clear 

and controlled 

with some 

elaboration. 

 

I can produce texts 

which are 

appropriate to reader 

and purpose by: 

• executing a text 

type/genre by 

including all 

features or 

adapting when 

required. 

• creating more 

complicated 

narratives e.g. 

parallel plot, 

flashback, parody 

and more 

controlled non-

fictions e.g. 

• using language 

choices supporting 

the purpose. 

I can write whole 

texts that are 

interesting, engaging 

or thoughtful by: 

• manipulating the 

reader through 

the telling of a 

narrative e.g. Use 

of humour or 

controls the 

direction of 

nonfiction 

• using a range of 

strategies e.g. 

persuasive 

devices. 

• conveying a 

convincing 

viewpoint using 

the point of view 

of others to 

support or 

contrast writers 

own opinion. 

 

I can produce texts 

which are 

appropriate to reader 

and purpose by: 

• choosing a style/ 

genre features to 

maintain and 

challenge the 

reader's interest 

e.g. elaborate 

detail in narrative 



or succinctness in 

police report. 

• adapting well 

known genres to 

create different 

effects e.g. fairy 

tales with a twist 

exploring new 

viewpoint. 

STRUCTURE AND SHAPE 

With some support, I 

can organise and 

present my writing 

by: 

• including 

character names 

in narrative and 

basic topic words 

in non-fiction. 

• Writing phrases 

about areas of 

interest. 

• grouping main 

ideas together 

through repeated 

nouns/pronouns. 

Sentence Structure 

I can organise and 

present whole texts 

effectively that 

sequence and 

structure information 

by: 

• including familiar 

storytelling 

language e.g. Once 

upon a time, One 

day, The end. 

• ordering some 

events using 

number/time 

sequence 

indicators e.g. 

Then I had lunch. 

 

I can construct a  

cohesive piece with 

logical links/ breaks 

by: 

• repeating key 

words to show 

meaning. 

I can organise and 

present whole texts 

effectively that 

sequence and 

structure information 

by: 

• including enough 

information and 

description to 

interest the 

reader. 

• ordering writing 

using line breaks 

to show new 

ideas in narrative 

or use numbers in 

non-fiction. 

 

I can construct a 

cohesive piece with 

logical links/ breaks 

by: 

• grouping main 

ideas together. 

I can organise and 

present whole texts 

effectively that 

sequence and 

structure information 

by: 

• using strategies 

to create flow 

e.g. pronouns, 

cohesive phrases, 

references back 

to previous point. 

• beginning to 

understand what 

a paragraph is 

and show ideas 

grouped together. 
 

I can construct a 

cohesive piece with 

logical links/ breaks 

by: 

• using headings and 

sub-headings to 

group ideas. 

• signalling openings 

in narrative and 

non-fiction e.g. 

Early one 

morning…, Whales 

are the largest sea 

creatures… 

I can organise and 

present whole texts 

effectively that 

sequence and 

structure information 

by: 

• structuring and 

organising my 

writing with a 

clear beginning, 

middle and end. 

• writing sentences 

that are developed 

on from previous 

sentences to form 

a group of 

connected/related 

ideas. 

• starting a new 

paragraph to 

organise ideas 

around a theme. 

 

I can construct a 

cohesive piece with 

logical links/ breaks 

by: 

• using appropriate 

choice of pronoun 

or noun within and 

across sentences 

to aid cohesion and 

avoid repetition. 

I can organise and 

present whole texts 

effectively that 

sequence and 

structure information 

by: 

• structuring and 

organising my 

writing with pace 

in narrative and 

supporting 

evidence in non-

fiction. 

• starting new 

paragraphs to 

show changes in 

time, place, event 

or person. 
 

I can construct a 

cohesive piece with 

logical links/ breaks 

by: 

• using devices to 

build cohesion 

within paragraphs 

e.g. then, after, 

that, this, firstly. 

• linking ideas 

across paragraphs 

using a range of 

devices e.g. 

phrases that back 

I can organise and 

present whole texts 

effectively that 

sequence and 

structure information 

by: 

• navigating a 

reader through a 

text in a logical, 

chronological way 

or subvert this 

e.g. flash forward, 

opposing 

viewpoint. 

• using a range of 

layout devices e.g. 

headings, sub-

headings, 

columns, bullets, 

tables etc. 
 

I can construct a 

cohesive piece with 

logical links/ breaks 

by: 

• linking ideas 

across paragraphs 

using a wider 

range of cohesive 

devices e.g. 

repetition of word 

or phrase, use of 

ellipsis as cliff-



• signalling closing in 

narrative and non-

fiction e.g. 

Eventually…, 

Ultimately… 

• signalling openings 

in narrative and 

non-fiction with 

content to capture 

reader’s interest. 

• signalling closings 

in narrative that is 

dramatic or link 

back to opening 

and in non-fiction 

is strong/draw 

conclusions. 

reference previous 

points. 

hanger at end of 

section. 

• applying 

paragraphs across 

a whole text to 

support the 'ease 

of engagement' 

for the reader. 

SENTENCE STRUCTURE 

With some support, I 

can vary sentences 

for clarity, purpose 

and effect by: 

• using pictures to 

yield more 

meaning to words. 

• writing simple 

words and phrases. 

I can vary sentences 

for clarity, purpose 

and effect by: 

• writing in simple 

phrases and 

clauses. 

• starting sentences 

with the pronoun, 

'I'. 

• starting sentences 

with a name. 

• starting sentences 

in a different way, 

e.g. Naughty 

Goldilocks ate the 

porridge. 

I can vary sentences 

for clarity, purpose 

and effect by: 

Use sentences with 

different forms: 

statement, question, 

exclamation and 

command. 

Ask questions to the 

reader. 

Write sentences 

with adventurous 

adjectives. 

Write long 

sentences. 

Write short 

sentences. 

Start sentences in 

different ways from 

a name or personal 

pronoun, e.g. One 

bright morning…. 

Include expanded 

noun phrases for 

description and 

specification e.g. The 

blue butterfly. 

I can vary sentences 

for clarity, purpose 

and effect by: 

• using one word in 

isolation to grab 

the reader’s 

attention e.g. Stop! 

• adding detail into 

descriptions e.g. 

precise words, 

descriptive noun 

phrases. 

• using prepositions 

that position in 

place/environment 

e.g. in, on, behind, 

under. 

 

 

I can vary sentences 

for clarity, purpose 

and effect by: 

• asking rhetorical 

questions to 

heighten reader 

engagement e.g. 

Can we honestly 

believe…? 

• using more 

complicated noun 

phrases (expanded 

by modifying 

adjectives, nouns 

and preposition 

phrases) e.g. The 

strict geography 

teacher with slick, 

black hair. 

I can vary sentences 

for clarity, purpose 

and effect by: 

• creating different 

emphasis in 

sentences through 

word order and 

noun phrases. 

• mixing short and 

long sentences to 

change, accelerate 

or show pace for 

reader. 

I can vary sentences 

for clarity, purpose 

and effect by: 

• writing informally 

or formally 

appropriate to 

genre/ text type. 

• varying the types 

of sentences 

within a piece 

across simple, 

compound and 

complex 

constructions. 

 



TENSE 

 • I can sometimes 

use the correct 

tense and 

maintain it. 

• I can use the 

correct verb 

forms e.g. present; 

she is drumming, 

past; he was 

shouting. 

• I can apply the 

correct tense 

across a piece of 

writing including 

progressive form 

to mark actions 

in progress e.g. 

they were 

jumping 

• I can use the 

present perfect 

form of verbs, 

instead of simple 

past e.g. ‘He has 

gone out to play’ 

contrasted with 

‘He went out to 

play’. 

• I can use standard 

English verb 

inflections e.g. ‘we 

were…’ , ‘I did…’ 

(instead of local 

spoken forms such 

as ‘we was…’, ‘I 

done…’ ). 

• I can deploy tense 

choices that 

support cohesion 

by making links 

e.g. he had seen 

her before. 

• I can use modal 

verbs to show 

something is 

certain, probable 

or possible (or not) 

e.g. might, should, 

will, must. 

• I can use the 

subjunctive form 

of the verb to 

emphasise 

formality, urgency 

or importance e.g. 

The teacher insists 

that her pupils be 

on time. 

PASSIVE VOICE 

• I can use the 

passive voice to 

affect the 

presentation of 

information in a 

sentence e.g. The 

window in the 

greenhouse was 

broken. 

CONJUNCTIONS / COMPLEX SENTENCES 

• I can add in joining 

words like ‘and’ 

when reading back 

writing. 

• I can use 'and' to 

join two words 

together. 

• I can use 'and' to 

join two clauses 

together. 

• I can write 

compound 

sentences that 

include co-

ordination e.g. or, 

and, but. 

• I can write 

complex sentences 

that include 

subordination e.g. 

when, if, that, 

because. 

• I can experiment 

with a widening 

range of 

conjunctions e.g. 

while, so, 

although. 

• I can use a 

widening range of 

conjunctions e.g. 

while, so, 

although. 

• I can use more 

complicated 

conjunctions that 

set up contrast or 

relationships e.g. 

despite, 

nevertheless, 

consequently. 

• I can use relative 

clauses within 

complex sentences 

beginning with 

who, which, 

where, when, 

whose, that. e.g. 

Maisie, who was 

extremely tired, 

finished the race 

• I can use verbs 

ending in 'ed' or 

'ing' to start 

clauses to build 

complex sentences 

e.g. Mortified by 

what he saw, 

Harry fled the 

scene. 

• I can use a range 

of complex 

construction 

strategies to build 

subordinating 

clauses with verb 

starts ending in 

‘ing’, ‘ed’ or 

adverbs ‘ly’ 

followed by verbs, 

relative clauses 

and subordinating 

conjunction starts. 

 



WRITERLY TECHNIQUES 

With some support, I 

can deploy poetic 

style to engage the 

reader by: 

• adding 

onomatopoeic 

sounds to pictures 

e.g. Wheeeeeeee! 

Crash! 

I can deploy poetic 

style to engage the 

reader by: 

• using 

onomatopoeic to 

grab the reader's 

attention e.g. 

Splash! 

• using alliteration 

to make the 

reading 

interesting e.g. 

The dark, deep 

cave. 

I can deploy poetic 

style to engage the 

reader by: 

• using rhyme for 

effect e.g. He was 

snoring and 

roaring. 

• using repetition in 

a basic way that 

follows story 

models e.g. run, 

run, as fast as 

you can. 

I can deploy poetic 

style to engage the 

reader by: 

• writing sentences 

that use repetition 

of key words for 

impact e.g. He ran 

and ran. He ran 

until his bones 

ached. 

• using the word 

'like' to build a 

simile e.g. Her eyes 

were like deep 

pools. 

I can deploy poetic 

style to engage the 

reader by: 

• using the word 'as' 

to build a simile 

e.g. the train was 

as slow as a 

hearse. 

• using metaphor to 

create vivid images 

in the reader's 

mind. 

I can deploy poetic 

style to engage the 

reader by: 

• using pathetic 

fallacy to mirror 

and extend 

character's 

emotions 

e.g.(aspect of 

nature or weather 

reflects feeling.) 

• using pun to 

enhance the 

double meaning of 

language e.g. The 

cheetah, a 

predatory cheater 

of the jungle. 

I can deploy poetic 

style to engage the 

reader by: 

• Using 

personification to 

give human 

attributes to 

inanimate 

objects/things. 

• Using symbolism 

as a recurring 

idea to emphasise 

a themed motif 

e.g. ongoing 

referencing to 

water. 

VOCABULARY 

With some support, I 

can select 

appropriate and 

effective vocabulary 

by: 

• using some 

‘yellow’ ambitious 

vocabulary 

appropriately (see 

yellow Writing 

Progress Plan). 

I can select 

appropriate and 

effective vocabulary 

by: 

• using simple 

speech - like 

words. 

• using some simple 

descriptive words 

(shape, colour, 

size, emotions). 

• using some 'blue' 

ambitious 

vocabulary (see 

blue Writing 

Progress Plan). 

I can select 

appropriate and 

effective vocabulary 

by: 

• choosing words 

appropriate to the 

writing. 

• Constructing 

sentences that 

include adjectives, 

adverbs and 

precise verbs. 

• using some 

'purple' ambitious 

vocabulary (see 

purple Writing 

Progress Plan). 

I can select 

appropriate and 

effective vocabulary 

by: 

• choosing words 

because of the 

effect they will 

have on the 

reader. 

• Using some 'red' 

ambitious 

vocabulary (see 

red Writing 

Progress Plan). 

 

I can select 

appropriate and 

effective vocabulary 

by: 

• making language 

choices that are 

interesting and 

varied. 

• using some 'orange' 

ambitious 

vocabulary (see 

orange Writing 

Progress Plan). 

I can select 

appropriate and 

effective vocabulary 

by: 

• ensuring some 

vocabulary 

choices are for 

effect or 

emphasis e.g. 

technical 

terminology, 

vivid language. 

• Using some 

'green' ambitious 

vocabulary (see 

green Writing 

Progress Plan). 

I can select 

appropriate and 

effective vocabulary 

by: 

• using varied and 

precise vocabulary 

to create 

particular stylistic 

effects. 

• using some 'pink' 

ambitious 

vocabulary (See 

Pink Writing 

Progress Plan) 

ADVERBS/ADVERBIAL PHRASES 

   • I can use adverbs/ 

adverbial phrases 

that position in 

time e.g. then 

• I can use 'where' 

adverbial phrases 

in fronted 

position in 

• I can indicate 

degree of 

possibility using 

• I can use more 

complicated 

adverbial phrases 

to link ideas e.g. 



next, soon, later 

that day, as dawn 

broke. 

• I can use adverbs/ 

adverbial phrases 

that build a 

relationship or 

'cause' e.g. 

therefore, as a 

result. 

sentences e.g. At 

the seaside, 

Janice fed the 

seagulls. 

• I can use 'how' 

‘ly’ adverbs and 

‘___ing’ adverbial 

phrases in 

fronted position 

in sentences e.g. 

Rushing against 

the clock, Jack 

knew it would be 

difficult. 

adverbs e.g. 

perhaps, surely. 

• I can use a range 

of adverbs to link 

ideas: adverbs of 

time e.g. later, 

adverbs of place 

e.g. nearby and 

number e.g. 

secondly. 

on the other 

hand, in contrast, 

as a consequence. 

• I can use adverbs 

and adverbial 

phrases to 

qualify, intensify 

or emphasise e.g. 

‘The dog is so 

incredibly stupid’, 

‘… an exceptional 

result.’ 

PUNCTUATION 

With some support, 

I can write with 

technical accuracy 

of punctuation by: 

• Using full stops at 

random. 

• Sometimes using a 

capital letter at 

the start of 

writing. 

 

 

 

 

 

I can write with 

technical accuracy of 

punctuation by: 

• sometimes using 

capital letters, full 

stops, question 

marks and 

exclamation 

marks. 

• using capital 

letters for names 

and for the 

personal pronoun 

'I'. 

I can write with 

technical accuracy of 

punctuation by: 

• always using full 

stops. 

• using commas to 

separate items in 

a list. 

• using capital 

letters more than 

50% of the time. 

• using apostrophes 

to mark missing 

letters in 

contracted forms 

e.g. I've, We'll. 

• using exclamation 

marks and 

question marks. 

• using the 

apostrophe to 

mark singular 

possession e.g. the 

girl's bag. 

I can write with 

technical accuracy of 

punctuation by: 

• an emerging use of 

inverted commas 

to punctuate direct 

speech. 

• an emerging use of 

other direct speech 

punctuation e.g. 

punctuation inside 

inverted commas. 

I can write with 

technical accuracy of 

punctuation by: 

• the correct use of 

inverted commas 

and other 

punctuation to 

indicate direct 

speech (comma 

after reporting 

clause; end 

punctuation within 

commas.) e.g. The 

teacher screamed, 

"Be quiet!” 

• using apostrophes 

to mark plural 

possession e.g. The 

boy's name, the 

boys' names. 

• using comma after 

fronted adverbial. 

I can write with 

technical accuracy of 

punctuation by: 

• using brackets, 

dashes or commas 

to indicate 

parenthesis. 

• using commas to 

clarify meaning or 

avoid ambiguity 

e.g. ‘Let's eat dad.’ 

or ‘Let's eat, dad.’ 

I can write with 

technical accuracy of 

punctuation by: 

• using semi-colon, 

colon and dash to 

mark the 

boundary between 

independent 

clauses e.g. It’s 

snowing; I am 

delighted. 

• using of the colon 

to introduce a list 

and use of semi-

colons within 

lists. 

• using bullet points 

to list 

information. 

• using hyphens to 

avoid ambiguity 

e.g. recover or re-

cover. 

 

 



SPELLING AND WORD STRUCTURE  
With some support, I 

can apply spelling 

rules into writing by: 

• using phonic 

knowledge to 

begin to write CVC 

words e.g. cat. 

• correctly choosing 

initial letters and 

some final letters 

correctly. 

• reading back work 

to give meaning to 

it. 

I can apply spelling 

rules into writing by: 

• having a 'go' and 

spell some 

unknown words 

phonetically. 

• showing evidence 

of using suffixes 

__ing, __ed, __est. 

• using the spelling 

rule for plural 

adding __s, __es. 

• using prefix un__ 

e.g. unkind. 

I can apply spelling 

rules into writing by: 

Use phonetically 

plausible strategies 

to spell unknown 

polysyllabic words. 

Use suffixes such as 

___ness, ___er, to 

form nouns or by 

compounding e.g. 

sleepiness. 

Use adjectives 

ending in ___ful, 

___less, ___er, ___est 

e.g. beautiful. 

Turn adjectives into 

adverbs through 

applying ‘ly' e.g. 

slowly 

I can apply spelling 

rules into writing by: 

Use a range of 

prefixes to extend 

repertoire of nouns 

e.g. super___, 

anti___, auto___. 

Use 'a' or 'an' 

correctly according 

to next word 

beginning with 

consonant or vowel. 

Experiment with 

more complicated 

words built from a 

common word e.g. 

dissolve, solution. 

I can apply spelling 

rules into writing by: 

Use knowledge of 

phonics, morphology 

and etymology to 

spell new and 

unfamiliar words. 

Distinguish between 

the spelling of 

common 

homophones. 

Show through ‘ -s’ 

and punctuation the 

grammatical 

difference between 

plural and 

possessive. 

I can apply spelling 

rules into writing by: 

Convert nouns or 

adjectives into verbs 

using suffixes e.g. 

___ate, ___ise, ___ify. 

Apply prefixes to 

change intent of 

verbs e.g. dis___, 

de___, mis___, 

over___, re___. 

I can apply spelling 

rules into writing by: 

Use the appropriate 

words according to 

formality e.g. 

'discover' or 'find 

out', 'ask for' or 

request’ or ‘go in’ or 

‘enter’. 

Discover synonyms 

and antonyms for a 

word and choose the 

degree of meaning 

required for the 

sentence. 

HANDWRITING AND PRESENTATION  
• I can form some 

recognisable 

letters. 

• I sometimes leave 

‘finger’ spaces 

between groups of 

letters. 

• I can form capital 

letters. 

• I can form digits 

0-9. 

• I am beginning to 

form lower-case 

letters in the 

correct direction, 

starting and 

finishing in the 

right place. 

• I can form lower 

case letters of the 

correct size in 

relation to other 

letters. 

• I am starting to 

use some of the 

diagonal and 

horizontal strokes 

to join letters. 

• I can use diagonal 

and horizontal 

strokes to join 

letters that are 

adjacent and 

know which are 

best left unjoined. 

• I can show 

increased legibility 

and quality to 

handwriting. 

• I can show 

consistency in 

style ensuring 

that the 

downstrokes of 

letters are parallel 

and equidistant. 

• I can avoid 

ascenders and 

descenders 

touching each 

other from one 

line to the next. 

• I can make quick 

choices whether 

or not to join 

specific letters. 

• I can use a style 

that encourages 

speed, legibility 

and fluency. 

• I can write 

speedily in a 

joined, legible 

style. 

• I can choose the 

right handwriting 

style according to 

purpose e.g. neat 

and joined for 

final version and 

unjoined for 

labelling a 

diagram or data. 

 

 

 



PROGRESSION OF TERMINOLOGY BY YEAR GROUP 

EYFS YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 
Phoneme 

Grapheme 

Digraph 

Trigraph 

Word 

Sentence 

Capital Letter 

Full Stop 

Letter 

Capital Letter 

Word 

Singular 

Plural 

Punctuation 

Full Stop 

Question mark 

Exclamation mark 

Noun 

Noun Phrase 

Statement 

Question 

Exclamation 

Command 

Compound 

Suffix 

Adjective 

Adverb 

Verb 

Tense (past, present) 

Apostrophe 

Comma 

Preposition 

Conjunction 

Word family 

Prefix 

Clause 

Subordinate clause 

Direct speech 

Consonant 

Consonant letter 

Vowel 

Vowel letter 

Adverb 

Inverted commas (or 

"speech marks") 

Determiner 

Pronoun 

Possessive pronoun 

Adverbial 

Modal verb 

Relative pronoun 

Relative clause 

Parenthesis 

Bracket 

Dash 

Cohesion 

Ambiguity 

Subject 

Object 

Active 

Passive 

Synonym 

Antonym 

Ellipsis 

Hyphen 

Colon 

Semi-colon 

Bullet points 

 

  



PROGRESSION OF AMBITIOUS AND EFFECTIVE VOCABULARY BY YEAR GROUP 

EYFS YEAR 1 YEAR 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 



YEAR 3 YEAR 4 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



YEAR 5 YEAR 6 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 



ASSESSMENT 

 

Our writing assessment grids for each child allow us to track pupils’ writing progress across each year group. The 

targets within the assessment framework outline the Expected Standard markers within each year group. They 

capture the National Curriculum requirements and add to them and it identifies the components of writing, broken 

down into writing techniques.   At the end of each academic year, this enables teachers to assess outcomes in 

writing.  Teachers will moderate their writing judgements regularly both in school and externally to ensure 

accuracy of judgements.  

 

  



HOW DO WE KNOW THAT OUR CURRICULUM IS HAVING THE DESIRED IMPACT? 

 

Teachers 

• Become more knowledgeable. 

• Have higher levels of confidence in delivering all areas of the curriculum. 

• Can give senior leaders and subject leads feedback about what is working well. 

• Are acutely aware of how children are coping with the taught content.  The curriculum is the progression 

model, and is pitched to be appropriately challenging. Therefore, if teachers know that children are coping 

well and are able to demonstrate their understanding, then we know it is working and that children are 

making progress. 

• Teach consistently well; applying sound pedagogical practices in all lessons. 

• Plan coherent learning journeys based on the unit overviews. 

• Seek support from subject leads when they are less confident. 

 

Children 

• Can talk with confidence about what they have learned, using correct terminology. 

• Are enthused and interested in a wide range of curriculum areas. 

• Can talk about the specific characteristics of subjects and the disciplines associated with them. 

• Can show adults examples of their learning and describe the ‘why’ behind work they have produced. 

• Demonstrate good learning behaviours in all lessons. 

• Are able to explain how their learning within a subject builds on previous learning. 

• Are able to make thoughtful links between subjects. 

• Can all access, enjoy and make progress within the curriculum - regardless of their starting points, or any 

additional needs they may have. 

• Are independent learners who can think creatively and critically 

 

 



Children’s Work 

• Demonstrates that they take pride in what they produce. Children show the same effort as they would in 

Maths or English, for example. 

• Captures their increasing understanding of key concepts within each subject. 

• Illustrates their developing understanding of the disciplines of each subject, as well as the declarative 

knowledge content. 

• Shows that a coherent teaching sequence has taken place within each unit of work. 

• Demonstrates our curriculum’s emphasis on subject-specific terminology.  

 

5Rs 

• Our children leave us as respectful citizens ready for the next stage of their life because they: 

✓ are active listeners 

✓ care for their environment 

✓ show consideration for others 

✓ show good manners  

• Our children leave us as responsible citizens ready for the next stage of their life because they: 

✓ own their actions 

✓ are self-motivated 

✓ are good role models 

✓ are in control of their own learning  

• Our children leave us as resilient citizens ready for the next stage of their life because they: 

✓ keep going 

✓ believe in themselves 

✓ have a go 

✓ persevere  

• Our children leave us with good relationships because they: 

✓ are good communicators  



✓ are helpful 

✓ work as a team 

✓ are kind and caring 

• Our children leave us as reverent young people ready for the next stage of their life because they: 

✓ show empathy 

✓ are reflective 

✓ experience awe and wonder 

✓ practice stillness  

 

Governors and Visitors 

• Give us positive feedback about pupil engagement and behaviour in lessons. 

• Comment on the high-quality work that they see. 

• Report that leaders are clear about strengths and weaknesses and have clear plans to address areas for 

development. 

 

Parents and carers 

• Give us positive feedback about their children’s attitudes to school. 

• Share examples of when their children have been enthused by the curriculum (e.g. they have been talking 

about learning at home, or carrying out their own research because of their interest). 

 

 

Leaders 

 

• Develop subject leader expertise through coaching and CPD 

• Are outward facing 

• Source external expertise and support where needed 

• Regularly monitor strengths and areas for development which feeds into school evaluation and improvement. 


